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On April 29, 1971 a motion to undertake a study of reading
., o1

was made at the Board level. The motion was referred to tpe SPec1al-
eommlttee re Fundamental sk;lls which was requested to consider the
feasibility of cdnguctlng thé proposed study. on May 6, 1971 this . '
. »
- Committee asked for a preliminary report on possible methods of
condugting such a study. " In consultation with the Language Study

- Centre, ‘the Research Department prepared a project proposal which

was presented to the Fundamental Ski;ls Committee on May 31, 1971.

o

The proposal outlined a.procedure for a stratified sanpling of about

a third of Toronto elementary sthools. The students in Grades 4, 6
. and 8 from these,schools would be given the Gates-MacGinitie Reading

\\ Test. All Grade 9’students would also receive the test. '
. . . ) .
. In order to compare the Gates-MacGinitie Test with the
- .
Canadian Tests of Basic Skills a substudy involving some 200 students :
~

“at each of the eleméntary grade levels was suggesteg/ig order to

. . LRy
/' compare tﬁe American and banadian.normss‘ Becauee a reading test\does .QQ\i)
not adequately reflect a language proigramme 's goals, the proposal . )
‘ v. suggested t&o other measures: an indicati?n of Grade 6 students' read- .
. 1ing habits_and‘unterests, and a study ef a sample of Grade 8 students' v
’ compositioésl - - . .
tfdos_t‘-of the disqussion whicﬁ was generated when this p;oposai o /}/

was presented*focused net on any of the project's partlculars but on
the appro,pnateness and suitdbility of stan dardlzed reading tests in

general and abput the utilization of their results in partlcular. Paqtly
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\\ because of these numerous discussions, it was some months before a final

ioan taae Aracanmtoad 1o b ﬁbmikm'c_th_i*é_fé?e{t
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. Fundamental Skills presented its third réport which was adopted, with —————
-~ -
- ‘. - L}
amendments, by the Board on October 14, 1971. The two relevant motions

— ded follow: -

°

"1, our Committee has recorsidered its Report No. 2, dated
Jute 21, 1971, which was before Board on July 22, 1971
(page 58l1), and decided to resub the following recormenda-
tion contained in the report for approval: .

'That the Board oppose any form of testing which

would be used for comparison between the schools

and encourage teachérs to use diagnostic tests
- " only.'

2. . Amended by adding sub-section (b).

(a) That a study of reading levels in a sampling of public
schools across the city be undertaken, as outlined in a
report presented to your Committee (for‘Zthils, 'see
minutes o f committee); that f#hds in the amount of
approximately . $6,485.00 be ‘rqvided for this purpose; and
that timetables for this study be aitered to permit
implementation as soon as.possible.
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(b) That, in keeping with the philosophy enunciated in . 1
‘ Section I of the report, the results of the study not be ]
used in any way which would suggest comparisons between the *
schools within the school system." { ) 1
' (Board Minutes, OJLober 14, 1971,

pp. 772-773) - 1
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In light of the above, it was necessary to make major modifica~

tions in the timetabling of the project and minor modiﬁications in Fhe
design. In June of 1971, a note had beepﬁp;aced in the Weekly Letter to

*  the schoois_indicating that the use of standardized tests was to be at

the discrétion of the local school. Consequently, by October 1l4th the

situation existed where some schools had already finished administering
< D N

-

a standardized reading test, ,other schools had decided not to administer

them, and Yet other schools had administered the tests to selected/;tuﬂents,

. | . A
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r the teacher had decided whether or not to administer the test. Because

.

.

.

's programme so that steydardized tests were not used. :

All of thlS and’the later activities were. belng carried out

withHin the constraiﬁgs of the regular school year, The summer whlch had

M
been| inclpded in the orlginal udy an important ‘time for %}annlng and

preparation, had dlready'passed. Zt was therefore decided bo maké the

administration of the CanadianxTests of Basic Skills voluhtary, as a
. / - P 4 . ‘

0
e "

random sample was not ne;;géary for this part of th étudy. ..

-

5 —F emnmauw ﬁt%mﬁtomthﬂr@mwnnemmnm?mw-~wH**4—

Since thji/eégzdian Tests of Qasic Sk¥ils has a reusable booklet,

A %

the principals who volunteered were promlseﬁ‘that they could keep the

booklets if they participated in’ this study/gnd that booklets would be

supp11 & for eyéry student who part1c1paped. Only those who had already

[y

a8m1n1<tered the Gates-MacGinitie Test were allowed to volunteer. The

.

S

aschpols we;é very co-oi;ii;ivé and ‘the response d&s gratifying; as will

be seen, a substantial Base weépprovided for. a comparison of these two

/

tests, more than four times tyé minimum number-suggested in the proposal.

.

secondayy schools, the Gatesdyaésinitie Test was not administered to
x

Grade 9 students until' the figSt week in Febxunary (special vocational

-

{

schools yere not included and ,two secondary schools were unable to

particigate). »

* gee refferences for tests used. )

¢
LAY .

. . N
y ¢

r

Because of the timé of the year and other demands placed on the

LN -




TSI TT =TT that some bigs exited in the schoots thc'h wexfe able‘tcfpaft'tcrpatt — -

- I 4 - L]
The Grade 8 compositions and the Grade 6 readlng interests

. .
! s

. and attitude inventgry were undertaken as two separate substudieé, the

.

.o results of which were then integrated with the Gates~MacGinitie read-

s
2

“ + ing scores. ‘ ' ‘

" The project was facilitated Qy‘fund§ provided undéf the

bnemplbyment_InCentives Programme, through which a ckerk was hired to
code and verify the student I.D. numbers dq answer sheets. ‘ >

The results which are reported in the following sections give /

- - . . : °

. some insight into the way in which Toronto children function with . ‘
- v - * .

respect to a few aspects of language. Participating schools are not

identified. The variability of the scorés even within spec;fib . : Y
. . ° | .

. * 1

t® make any assumptions about any school or pair of $chools. Thus, in

keeping with the' motion and with'the‘design of the study, results "aﬁf; .

not to be used in any way which would suggest comparison between the .

schools wifhin the school system.”
. : - S N
It may not, however, be i?appropriate for people to make

- comparisons on a broader basis, i.e. between the Toronto school system .
and other systems. . ) e ’
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occupational subgrqups makes it not only unwise but absolutely incorrect ) i
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7 \ STANDARDIZED READING TES‘I’S = SOME COMNTS ANQ OBSERVATIONS

’ 0

Y v~

Ed

otanuardIZed“reading t§§f§”é§"fﬁéy’pave exlsted“over the last

U GO S

v

A

e - few decades share many commoh reatures, although they vary in specifics, .

ranglng from ease of admlnlstratibn to approprlateness of content,

(Maﬁy of the ma,ter{als which h%e been available on the:Canadian~market
* . - . a
are American tests unmodified to take into account any unique character-
- istiecs of'the Canadian currlcula.) These standardized tests:frequently
have consisted of xwé major sections,'one‘labelled "vocabulary" and

anothet labelled "coyprehension." Some. standardized tests labelled
I's .

» M - ¢

as;“diggnostic" have several subtests which are to be used in an attempt

. to iﬁentify'weaknesses in .Spg¢cific skills. There are also standardized
: 2

types of reading tests whlch purport to test a pupll S readlness to

";read abillty to follow d1rectlons, eta. ) -

-

. ‘.; - ;T . Fy . ¥ "
Lo ,Vocabulary is typically tested by giving the pupil a word

. followed by a list of several other words frsom which he is to pick a

s ) °

synonym or the "5Est similar" word. In a few caseszthe pupil ®s asked ':
.;1 . to pick an antonym. FIt'is worth noting that similar test items are .
) N . ~
frequently included:ds a éart of "the verbal'section ofkgroup intelligence

¢ LI -
L o tegts, and vocabulary items are often orally administered as part of /
LFS - N . . ’

individualized intelligence tests.,
Vocabulary‘gs then a cornerstone within much standardize8

testing. An important questlon is whether the vocabulary belng tested ioon

. 1s an appropriate sampllng elther of the vocabulary the student has to

.
5

face or of the vocabulary the student has had an opportunity to learn -

«.

. 1 Many articles have been written detailing the problems of testlng and

measuring "readind." One such recent article is ."“The- ‘Dependent Variable:
Measurement Issues 'in Reading Research“ by Roger Fary & J. .Jaap Tuinman, .
in Reading: eargg;guarterly, Spring, 1972, pg. 413-423 .-

: 8
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Within comprehension tests there is much more variet?siqﬁ

——t

the type of “material presented and, altH@ugh‘cgqsiderétiqns of content

still play as important a role, ;there is also the matter of the ways

- N - .~ . . - . - ——— =

b — —— e — - -~ —— .

_iﬁ which comprehension is tested. On the Gate's-MacGinitie Test, for ]
% ' . - ‘ : . ‘ 2 ¢
instance, brief paragraphs of increasing difficulty are presented

, .

from which a couple of words have been omitted. The approprlaté ﬁiﬁs-

* .w -
. LI 4
! . -
/ - ¢

ing word must be selectedrfrom a list provided below the paragraph:,

1
[ 4
A e c ‘ -
l‘ ’
@

This. in essence is a form of yocabulary testing whére the vopabhléry e
. J N 1 ‘w’ ¢

-

. . \XYJ “. c s . .. ’
is presented in conte rath#r than as an isolated definitiom. The .°, e

.
R S O T

¢ . , 1]
ability of a person to fild in a‘missing blank in running text , the

\

K

/ : ‘ : R

R N . - L] =t
‘ "cloze" procedure, is believed to be a very good indication of the
’ w / <

: ‘// iy degree to which the reader has comprehended the surfrounding text.
. N ’ ‘ * .

—

e N . ) . N
.'Many Qgher comprehension tests present a brief passage of material 'and

>

Co . v e
ask questions about it. THe types of questions vary from those which
¢ o o iaa
require rereading to search out a specific detail, to those in which inferences
t

y

. %
must be ‘'made about a brief piece of poetry. . L) o

Although tests vary greatly in length and amount of time'taken,‘

few, if any, require more than an hour. Typically, neither the 609Fbulary
) . ) ) . ' .
nor the comprehensioh tests are speeded and an attempt is made to give .

{ . \
o ot [ 5

¢ . - .
the studént ample time to complete as many questions ag he is able.
‘L . 3 . N . R _‘\.

; In order to provide for a wide variety of students, a typical .

Loy
!-P N .

]
S . N T T

» a

test has a wide range of difficulty levels with several items yhich even

the poorest reader in the class is able t6 do and a few items which are’

S [

SO ' very difficult for even the best readers in the classroom. Also 'it.does

v

not have a large number of questions-because even when using multiple-
- . ' L2
choiée format, there is a lot of reading to be done and a lot of time

must be provided if the students are to be allowed to woék at their own -
. N 5 - :

D T T T T
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»

pace and not undér speeded conditiqns. Given tbe/;IEE'variety content

presented, it frequently takes tlie reader a moment or two to “ch&nge gears" '

-

1n order to cope with the new passage or the new item that is belng\presented.

T T S - — S - —~ N\

- e e vt e ————

Probably ‘the maJor quarrel wh1ch we all hav@ w1th thlS agspect of reading

)

tests is the limited sample of material which can be preserted at one

sitting: a small sample is a vew restricted bae:.s on which to Judge

a person's overall reading competéncy. Furthermore, the testing situation

s farvrempved from either sitting in an easy chair reading an interest-
5 . ’ -” “ . AN

b N

ing botk of,following the directions that, come with a new piece of equip-

* ment. The other concern has to do with content. As mentioned, the con~

N

. .tent of a g1ven reading test is usually independent of the particular
,5‘: 4 ¥ IN |
reading and vocabulary experiences that various individual children have ’ )

A been exposed to, either within the classroom or within the culture. , * o

>

It is in reporting the scores which the students have received !
{ ~ - s
on reading tests that the problems re’ally begin to mount, and it is in " v

this area where we may see some improvement and breakthrough in testing,

‘as time goes by. ] . . ) ’ .

: A classroom teacher, when she prepares a little test, uswally

[ . <
. “ s i

k

i

i

|

i

' 1

wants to see whether or not the students have mastered the material which i
v . 7 . ¥

she has presented..” In many instances, the teacher is delighted when i

!

i

1

|

i

%

|

i

1

|

:

J

all the students in the classroom get all the questions correct, because
= ) she or he feels that the material has been well presented and the students

have been successful in mastering it to the level expected, This,'in an
over-simplified fashion, can be refefred to as "criterion-referenced

I3 -
¢

measurement.” Obviously, attempts to build criterion-referenced tests

, on a marketable scale have been fraught with many difficulties due to

the large number of criteria and spectfic skills that teachers would like o

to {est and assess as they move through various curricula at var;ous ’
1 ' /‘, %
\ .

Q .
ERIC i - 10 .
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*grade lqvéls in various parts of the country. After all, the test . .
| \ * . C y
N ﬁanufgcturer is giming at a national or international market and cannot

* \, __afford to;prepare materlals for marketlng to a few schools or class—v

,,,,,,, — e ——

3

- , rooms. At present, standardized tegts are wvery ‘general, designed for

- ‘ - “

use'in awide variety of settings, Their norms provide for comparisons

SR . gJamong students buf results are not directly related to specific pro-

* ' grammes. ) ) ’ y . // i //h’

. ,
.
! )

At prgsent, most tests are accompanied by a manual which’

N v ’ . e
coqtains a table of norms providing for "normative meé&urement." These

! ! . / 'i

ndrms have been prepared on the basis of a sample of stuegnts. Thus, a

very small percentage of Grade 3, Grade 4, etc. pupils, were sampled

- , across the United Statés by Professors Gates and MacGinitie. The norms

/ -

/ ' kv 4

.,

are essentially a re?o;t of t27/way in which this natlonal sample performed. .
eferen;E‘group so that a teacher;can see

What the tables provide ig a

LN
,
~- -

with Canadian students, but again, the comp%fgson is with a sample of

"\ . e ~ '-.
students from thﬁ whole country. As is to be expected, bécause of the | :

LiNg
. - - N : [

. .. testh! design, some students had many.test questions correct,,some

-

/
students only a few questions correct, and many stufizgs fell.bejyéen.

-€

»/

P ~

The norms describe this variation, because the tests are built 79
¢ .

"spread out" the students. -

< v
N

The grade norm is a way of describing the middle student. -
- - 3

* . When a raw score (e.g., 18) is obtained ol the test, it is looged up | -

¢ in the'tabler'and a grade norm of 3.5 (Grodé 3,'Sth'month) is dii;overed, .

. - i

this means that half the students in the/ 5th- month of Grade 3 got fewer ' .

. a

- questions than 18 correct and half got more than 18 questions correct. . ,

'
-
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Eighteen was the the score of the middle student among all the students ‘
‘ . - - N
n; Grade 3 at m@‘%ﬂm_ﬁﬁLBecause of the rei.atlvelman numbe £ — .
1 .

quivttvns—ana‘therf_wiae*range of difficulty, a drfierence of a fey hE

4 i e ——— - S e - -

questrons‘rlgnt or wrong will make a‘aiff*rence of’one or even two
R .
. -

grade levels. .

. S S . .

There are many factors which affect students' scores. Most .

- -
. . . - R .
. . .

. of these factors -- fatighe, distractions, illness, attitude towards
}

14 ‘ 4. ’ ' * ‘ '

tests and testing, etc. ~- function to depress a student's score. Test ¢

. . A , sa s
- taking skill is ahother important wvariable. Students who are famlllar

.the format of standardlzed tests and who have had practlce in test
= \\\T
51tuatlons are bet#/; ablét to obtain a higher score. On the other hand

1

]

students for whom tests have regularly 51gnalled_fa11ure cannot be J
éxpected to work well when‘presented,with yet' another test. -~ Various
si'tuations and students are present in the sfandardization situation. ) '

- - . . : !
Thus, while a standardized test may give one a goed sense of a group's

_ -

¢ . ”~

patte\}goj;performance, a single score is a Zrude and not necessarily E

reliabde Thdicatortof a single /pupil's performance, . - -

In brlef, a chlld who Qannot read w1ll not do well.on a

[

standardlzed réading test ahé many children who can read well uhder oo
\: ’ . s
. natural condi tlons may not display. their full potentlal. Few factors
- ) -
can i&flate e scores/é;cept suchkthings as teaching the specific N

~
) vocabulary on the test{ or incorrect administration. Having a good aay . -
. : w:' | .
*- ‘/

" or teaching pupils how to take tests gives_the

put his best”foot f@rﬁard.
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é had been ¢n separate schools It can-pe argued (that excluding these ' T~

N, S
‘

-~

* RE NG TEST R;q"SULTS " -

2 -~
S

. ~
Q « P .o - x

TR [

F'e As noted prev1ously§f€g?‘zead1ng scores, as they were obtained,

-

are not precisely representatlve of the Clty. In order t¢ obtain

representative scores and also to examine the relationship between

’

, - reading scores and background factors, the data from the Every dtudent-

Survey wére used. These data which include informatidn on parents'

4 ( «
occupations and stuidents' 1langudge backgrounds, make it possible tp// .o

! - ¢ “3‘55.;5
adjust the data for bias resultlng from the way test scores were collected.
- » ;
Tht use of these data limits the results to those‘§tudent§ who were in
} - -

the Porohto system in May,°l970.»/This exclusion of recent arrivals
o -
P v
R in the school system probably raises the averages because some of the
- <A L
P, .
arrivals were non-Engllsh sPeéklng. Approximately 15 ggrocent of the students

s

-~ A
who tock the reading tests in Giadei 4, 6 aqd 8 were new E? the syst

and thus ot included. In Grade 9, about one~thixrd of the students
' ' «
tested had not been included in the Every Student Survey;-somfe, of course,

'y ¢ . - ——

N students makes the data more accu:giggy reflect the performance of the
. v : -

)

Toronto school system.

Following the categories used in the Evexy Student Survey,

the data are presented s;beral waﬁgf For e&cy,grade th ta are first
o~

Al

whether or not English was his mother tongue. Secondly, the data are . .
¢ presented in terms ofﬁgheagggggataon of the htad of house These

data must be viewed very cautlously when examinihg somé gf the small g

groups.
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Language Background and Reading Scores

-

v
.

= Tables 1 to 4 present the,data for stddents in terms of
whether or not they were born in Canada and whether or not English ’
was their mother tongue. .The batterns for Grades 4, 6 and 8 are a
similar, with students who learned English as a mother tongue but

not born in Canada, obtaining higher scores than Engllsh-speaklng

students who were born in Canada. Both groups perform close to the .. -

~

average American student at that grade.
The students who learned English as a second or additional ..

language do less well in Grades 4, 6 and 8 but those who were born in

Canada have caught ap by Grade 9. The student not bern in Canada speak-

iﬁg English as a second language continues, not surprisingly, to obtain'

v

lower readipg test scores than all other students.

It is important to notice the standa&d deviation for these
- . ~ - . - \'d
groups. For example, in Grade 6 the standard deviation %aries from

>

11/2 to 2 1/2 grgde levels among the various groups. In other words, 1

-

. the students' scores are widely dispersgy dard deviation of

more above the ave
levels or more beld average. Thus, while the average scores show ¢ v

a pattern, the indiw ‘students within the groups_vary greatly.
] ¢ -~ .

~ . Y ol
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» TABLE 1

GATEZS-MACGINITIE READING SCORES EXPRESSED
AS GRADZ LEVEILS FOR GRADZ 4* CATZGCRIZED -

BY WHETHER OR NCT ENGLISH WAS THEIR

MOTPER TONGUE ANT WHETHER CR OT
THEY WERZ BORN IN CANATA a
v G : ©
f \ _ Vocabulary - Ccmprehension ‘
oy " Swudent Background N kverage  s.d. Average s.c, ’
3crn in Canada
~ Znglish 6. 3.3¢ =.5C 3.22 1.€3
Non-Znglish 251 2,67 Z.22 3.56 1.29
Wot Born in Canszaa 4
- :
L Znglisk L0 L.25 .58 L.C1 1.70 ]
Non-Znglish L5% 230 1.1 3eo— .24 !
- . NA 1
N * Tested in Fall 1971 j
TABLE 2 }1
GATES-YACGIRITIZ READING SCORES EXPRESSED .
AS GRADE LIWLS FOR GRADE €+ CATEGORIZ&
~BY WHETHER COR NOT ENGLISH WAS THEZR p .
MOTHER TONGUZ AND WHETHZR NOT
. A . ‘ * THEY WERE BORN IN CANADA i
’ ) Vocabulary @mprehension ’
tudent Background k) Average s.d. Average s.d. ]
. Born in Camnada 1
English 1650 6.3C 2.10 6.24 2.45
Non-EngTish - 891 5.7 1.86 5.62 2. 16/"

[@N»)

English 142, 6.51 228 6.41 2.5
No n-English 519 L.77 1.54 SH— 1.9

"%  Tested in Fall 1971

\ S

. Not Born TCanlada . X q}
i
i
i
|
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TABLE 3
- .
GATES-MACGINITIE READING 'SCORES EXPRESSED 1

AS GRADE LEVELS FOR GRADE 8* CATEGORIZED
BY WHETHER OR NOT ENGLISH WAS THEIR
! MOTHER TONGUE AND WHETHER OR NOT . AN
THEY WERE BORN IN CANADA :

: Vocabulary R éomprehension
tudent Background N Average s.é. Average s.¢. )
, .
&
Born in Canada : . ‘ i
e —\#9(/
- English 1684 8.08 2.47 .75 2.7
Non-English 832 7.67 v 2.29 =0 2.57 /
- e - : / ,
Not Born in Canada . ’ . '
. English ‘ 166 8.19 2,63 7.92 2.89
Non-English 692 6.68 2.2 - 6,46 2.54
/\ 4 . ’ {
o *’ YTegted in Fall 1971 .. ' ’ -
< | .
TABLE 4 L B
! . . Y ' .
. GATES-MACGINITIE READING SCORES EXPRESSED - + 8 -
AS GRADE LEVELS FOR GRADE 9% CATEGORIZED. N
BY WHETHER OR NOT ENGLISH WAS THEIR
- MOTHER TONGUE AND WHETHER OR NOT
- i THEY WERE BORN IN CANADA .
Vocabulary Comﬁrehensionw\ < .
Student Background N Average s.d. Average. s.d. )
Born in’ Canada - | ’
. English ~ ) 2230 9.78 2.56 " 9.66°
Non-English - 864 9.80 2.34 + 9,78 .=
Not Born in Canada ~
»
) English — 180 _ 9.77 2.2% 9.33 *
Non-English _ . - 890 8.10 2.51 8.16
% -

( - -
' * Tested early in February 1972. .
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Parents' Occupations and Reading Scores . ~

Tables 5 to 8 present the reading scores grade by grade with /ﬁ__,*—~—"’
/ v

the students subdivided according to the occupations of the head of

v

S

household. For the occupational categories 2 to 9, the average rgeédd-
v * // ‘*

ing ,scores are remarkably regular, with scores increasing as the.

occupational categories rise. The occupational catego;{ "unemployed“

(category l3) has scores that are constantly lowe than the lowest

o
§
ko)
]
[.'
o
=}
[\ RN
'—l
Q
[+
[ng
o
[Te}
o]
3
5
ja g
o
n
g
M
0
h
o}
2]
g
o
Q
Y]

/ ‘
groups (i.e. categérzee 10, ll/ah 12) have very small‘numbers of
/

students, and no conclusions’skbuld be drawn about them. Although there ¢
~~ . ! . .
is a considerable change,l average scores as one moves from the, lowest -

\

occupational ;a/egory/go the highest occupational category, the large

varlablllty scores within each group makes it !mpossible to generalize
Al . . .

- to individuals. As fh the previous set of tables, the standard deviation

. is large, and about.l/6 of the students will be found more than one

standard deviation above phe;average and about 1/6 will be found more

than 6Re standard deviation below the average.

.

- - ) . City-Wide Weighted Average

e . ) e *

- , .
To_ get an indication of the average scores for the City, the

scores already presented,for grades were weighted in terms.of’language and
AB occupational background. For example, if 15 per cent of the students
1earned Englieh as a second language and were not bornvin Canada, the average
reading score of this group contributed 15 per cent to the City~wide average.

The proportions used for weighting were obtained from the Every Student Survey
w ’

‘(Wright, 1978).. . - ) )

ERIC B 17
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* Tested in Fall 1971

' LE 5 .
. ’ 5 _;
. GATES-MACGINITIE READING SCORES, ‘EXPRESSED ?
AS GRADE TEVELS, FOR GRADE 4#, CATEGORIZED ;
BY OCCUPATION OF HEAD OF HOUSEHOLD :
b Vocabulary®  _Comprehension -
Occupation ocabulary omprehension -
. %verage s.d. Average s.d.
)
1l - no information . 42 3.7, ' 1.33 3.69 1.46
’ "2 -~ labourers, taxi ’ - ‘
drivers, etc, 1428 3.41 1.25 3.29 1.32
3 - sheetmetal workers,
mechanics, ete. - 223 3.65 1.27 3.46 ¢ . 1.35.
4 .
4 -~ sales clerks, . t.
machinists, ete. 143 3.83 J1.32- 3.73 1.32
5 - pringing werkers,
~’219£€ricians, etc. - 303 3.92 1.42 3.79 \\‘}.39
6 - dental techniSians, =
. embalmers, etc. 154, 4.10 1.27 3.89 1.46
7 < musicians, afhletes, . :
o - ete. * 133 4.34 %}.28 1.69
8 - clergymen,
librarians,. etc. 144 L.50 1.27  4.66 1.46
9 -~ accountants, .
- engineers, lawyers, . B ‘
. ete. - 308 . 5.13 1.37 . 5.13 1.53
) P f
10 - retired, Workman's .-
Compensation (% .20 151 4.80 1.84
11 - Welfare, Mother's ° ‘- '
Allowance S @ 33 .98 3.10 1.54
12 - unlver51ty student, %
\ adult’ retralnmg . 4.30 1.58  4.38 1.47
13 —\unemployed o 81 3.23 1.29  <3.00 1.10
usewife o 110 3.33 1.22  3.31. 1.48
\

a{} T %% Because of the very small N's no generalizatibns should be made
. about these groups.
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TABLE 6

GATES MACGINITIE READING SCORES, EXPRESSED
AS GRADE LEVELS, FOR GRADE 6*, CATEGORIZED
BY OCCUPATION OF HEAD OF HOUSEHOLD

Occupation Vocabulary Comprehension
Average s.¥M. Average s.d.
) 1 - no information 60  5.48 2.32  4.98 2.07
2 - labourers, taxi oo
drivers, etc. . 1411 5,31 - 1.76 5,22 1.93
3 - sheetmetal workers,
mechanics, etc. 211 5.59 1.72 5.42 2.10
4 - sales clerks,
machinists, etc. 154 6.38 2.01 6.09 2.16
: 5 - printing workers, .
electricians, etc. 304 6.22 1.90 6.29 2.32°
6 - dentml technicians, . :
embalmers, etc. , 195 . .6.30 2.06 6.29 2.43
7 - musicians, athletes, .
etc. 154 6.59 1,95 - 6.65° 2.33
8 - clergymen, ) N .
librarians, etc. ‘ 161 7.25 2.27 7.28 2.53
9 - accountants,
. engineers, lawyers, ‘
,// ete. 315 7.62 2.06 7.97 2.59 |
10 - retired, Workman's, .
Compensation - * 5,54 .60 463 1.16
11 - Qélfare,'Mother's ) 1
Allowance @** 4.63 1.60  4.32 2.05
12 -~ university student, ’
 adult retraining @ et 5.92 2.2/,
13 - unemployed 9 4.95 487 1.91
e {
14 - housewife o113 5.35 5.36 .25
_‘%',M : ) ar‘ _ o ' f‘f'fﬁi r
Ry »lﬁ:ﬁ"’ — 5

% Tested in Fall’ i§7

Rl Because of the very snall N's no generalizations should be made
sbout these groups. <

19
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TABLE 7

T

‘ !
> ~ : , L -
GATES-MACGINITFE READING SCORES, EXPRESSED ST .
N AS GRADE LEVELS, FOR GRADE 8%, CATEGORIZED . Yo
. BY OCCUPATION QF HEAD OF HOUSEHOLD ) ‘
E 4 v N i 1
— . e, o
/ - . Vocabulary Comprehension |
b Occupation Average s.d.  Average s.d.
{
1 - no information 62  7.76 2.53 7.13 2.80
2 - labourers, taxi :
drivers, etc. 1581 7.18 .22 6.89 2.52
3 - sheetmetal workers, A .
*  ‘mechanics, etec. 277 7.38 2.22 7.18 2.42 .
/ - sales clerks, . ,
machinists, ete. 169 7.62 2.25 7.26 .54
Ed N
5 - printing workers,
electricians, etc. 345 8.09 2.59  7.83 2.79
6 - dental technicians, v .
_embalmers, etc. 208, 8.14 2.30 7.9 2.45
7 - musicians,. athletes, . s : ]
ete.” ” N 139 8,68 R4, 8.7 . RUE6 .
8 -~ clergymen, ' ) . NPT £ =
librarians, etc. - 139 9,30 2,47 9.12 g,ﬁﬁ“ e
S - accountants, L r
engineers, lawyers, e
ete. : 222 9.83 247 19065 2.68
10 - retired, Workman's o —ﬂ.  : ’
Compensation (:) 8.60 : 2,18 8.24 2.40 .
- et ) ’ 5;"
11 - Welfare\, Mothér's *% .., ’ J}.« -
Allowance : (& 7.3 1.09 - 6.57 1.81 !
— (( ':\/_ , o
12 - university student, e .
adult retraining @™ s.36 2,50 7.78 2.72
: 13 - unemployed 76 6.51 2.00 6,18 2.37
.+ 14 - housewife 127 7.13 2.37.  6.61  2.63°
s . (4
* Tested in Fall 1971 ]
- #% Decause of the very small N'é no generalizations should be made.‘A ' "<
Q about these groups. .

-

20
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TABi.Es

L2
™~

GATES—MACGINITIE READING SCORES, EXPR.E,SSEQ,

" AS GRADE LEVELS, FOR GRADE 9%,

BY OCCUPATIONOF HEA.D aF HOUSEHOLD

[

CATEGORTZED AN

&

. Occupation . ' * Vocabulary Comprehension :
_ Average s.d. Average s.d.;
1 - no informaticn 113 856 ,.  2.52°  8.61 2,77
2 - labourers, taxi , . o ’ ¢
drivers, ete. 1698 - 8.71 2,52 ° 8.70 2.71
3 - sheetmetal workers, ' ) ’
mechanics, ete. 326 9.01 2.58  9:09 2.72
~ 4 - sales clerks, ) T &« P 4
»  machinists, ete. 212 9.63 2,38 9.65 2.43
"5 - printing workers, ‘ ) L o
tor electricians, etci 423  9.82 0R.39,.0.9.67. 1 L R.605
6 - dental ‘technicians, i o o 2
. ., embalmers, eté. ! 292 10.17 . 2.39 9.94 2.55
- ’ lw‘:i)‘ ’ /) P .
i, 7 - musicians, athletes, / .
. ete. 203 10.25 2.1 10.01 2.42
8 — clergymen, - - , 4
librarians, ete. 194 11.29 1.87 © 10.99 2.04
9 - accountants,)
‘ " engineers, lawyers, . o
ete. 339  11.57 1.82  11.32 2.08
10 - retired, Workman's : —
. Compensation @** 9.53 2.39 - 8.77 2.68
11 - Welfare, Mother's % . '
] Mlowance @™ 9.8 2.95  9.90 3.04
12 - university. student, " o
o adult retraining, @)"" 8.65 3.1 8.49 3.35
13 - unemployed 109 8.49 2.58 8.20 .44,
1/ - ‘housewife 198 . 8.85 2,57  9.08 2.82,

¥ Tested early in Febrilary 1972,

#%* Because of the very shall N's no generalizations should 'be made

about these groups .

o’

.
-
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The'we}ghting was done twice, once base9 on language and country of birth,

KX
o

~ -
R

. "/ and once based on occupation of the head of household. As will be seen, 'Ln’
. . . R - « - /’ o . .
these two independent weightings gave very similar results (see Table 9).
. 'Y

.

- ) - ©
As has already been noted, the norms are American. In s ‘ 1

e
I . »

. comparison. to these norms, one sees thdt thHe students in Toronto are, '

on the average, better in vocabulary than in comprehension. One can -

Vd

also see Grade 9 -as. the "strongest" year and Grade 8 as the "weakest"

-

S

year. One can argue that the results are depressed by recent non-
' English speaking arrivals -- but the use of the Every Student Survey

. data did limit it to those who were already in the system in May, 1970.

/
~—

R Relative Importance of Background Factors

- I ' .

’ 7 ‘ + * . 1
Following completion of the descriptive data dealing with the

/ background factors (see Tables 1 to 8), further statistical analyses

wefe undertaken to see the degree to which these background factors .
influenced che students' scores. Table 10 reports the results of these .
analyses. In summary, thlS table shows that langyage background "explalns"
between 3 and 7 l/2 per cent of the reading scores; head of household'

’ - occupation. "explains" about 10 to 16 1/2 per cent of tﬁe reading scores..
l_,—~/’;”’/’5;;;;’:;gjthef, both factors "explaln" up to l9‘pe//cent and as llttle )
as 12 per cent of the scores. Thus, although the averages for each group R {
may be clearly\szstingulshed tﬁe student's background cannot Be viewed

T DU TN TP

\l’\

as the decisive factor in performance. Con81dered another way, these
two background factors (language and occupation) can be said to be

responsible for between one-eighth and one-sixth of the variations in .
- . .
. . .. .

reading scores in the Cf%y, occupation being twice ‘as important as

/ ' ,
language, Caution must be exercised ip using these percentages since , ¢
‘,' ‘/'

| " they refer £o the va;}ations of scores among the students and do NOT

.

T

refer to a percentage of an individual's score. ' . ’ ] .

. - ',‘/
- 22 SR =
. -~ ’ -

N
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. " . TABLE 9
A * . GATES-MACGINITIE READING SCORES WEIGHTED . :
o " BY SUBGROUPS TO PROVIDE ESTIMATE OF™ b
‘ ‘ CITY-WIDE AVERAGE FOR 1971-1972 s
/ ' . -
. Grade ‘Welghted By Weighted By’ .
(Time of Language Background ‘ Parents' Occupation
) Testing) _ Vocabulary Comprehension Vocabulary Comprehension
| Grade b (Fall), 3.79 3.69 3.78 - 3.68
/ - ::J . .
*‘ " Grade 6 (Fall) . 5.91 5.83 : 5.85 . 5.76
Grade 8 (Fall) 7.7h S5 7.74 7.L5
- ’
Grade 9.(Mid Year) _ -97k8 9.40 . 9.39 9.32
A%
VS
. . c -
7 A ’ -
. ’ \r& R
. . {
- M BN '
'.. ///
o ’ ) .
S B R
ERIC ~ ; ol _
£ :‘ "‘“ e . . ‘}:" .
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TABLE 10

AMOUNT OF VARIANCE IN READING SCORES ACCOUNTED
FOR BY BACKGROUND VARIABLES EXPRESSED AS A PERCENTAGE

/ ’ J
. /
) Background Variaﬁles
Group and Test Language® Occupation##* Lénguage and Blishen's Full
* (4 categories) (14" categories) / Occupation Occupational
N R . // Combined _ Scale (r)
Grade b - ! /// ’
Vocabulary 2.9% 15.4% 17.2% 11.6% (.341)
Comprehension 2.7% 16.0% 17.8% 1k4.6% (.382)
Grade 6 . ‘
Vocabulary T.7% o 15.3% 19.3% . " 13.8% (.372)‘
Comprehensibn  5.9% " 16.6% 19.1% 14.8%  (.38h)
Grade 8 '
Vocabulary ‘ ’ 5.3% 10.4% 13.4% T 10.4%  (.323)
Comprehension - 3.7% ‘ 1 9.6% 12.0% 9.8% . (.312)
Se ) ' '
Grade 9 . ,
‘ Vocabulary O 7.4% . 13.5% 18.1% 15.3%  (.391)
. Comprehension 5.6% 10.1% - 13.7% 9.6% (.310)

_NOTE: Columns 1 - 3 based on linear regression, expressing categories as Qummy variables.
Column U4 is based on a_correlation of actual Blishen numbers (limited to
students within our categories 2~ 9) and reading scores.

* See Tables 1 -~ h\for categories and averages . " t

#* ‘See Tables 5 - 8 for tegories and avergges
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. - . COMPARISON OF RESULTS FROM THE CANADIAN TESTS OF BASIC SKILLS
' ! ' AND’ THE

CA‘I:ES-MACGINITIE READING TEST . -

L , TN

-

T /
All schools where the Gates-MacGinitie Test had been

1 ' -

administered were éskeg if #hey would-be willing to volunteer one

or more classes for later admini§tration of the Canadian Tests of Basic o

Dy

Skills, Reading and Vocabulary sections only. A large number of schools
agreed to participate &nd their co-operation is gratefully acknowledged. .

. . ¥ 4 :
In some cases a single class and in some cases only ©ne grade level .
4

/
from the school participated.’

fithough this wa$ not a fully representative group, there

were a_large nuﬁber of students, over 800 at each grade level; represent-~ i
o .
/ ing a wide range of ability. Tﬁese are two important factors in a
ls ot hd >

comparison of two tests. The average scores for each gra@e, however,

Dy

are not representative. ) 1

Three types of information are presented to provide ,comparisons:
]

firstly, correlation coefficients; secondly, average scores; thirdly, : P

,

/

stané;yd deviations. Correlation coefficients essentially ptoYiﬁﬁgynforma~//
}; -
tion about the similarity of ordering of students. The higher the ///

correlation coefficjght, the more likely a student who achieved a hig

score on the one test is likely to have achieved & high score on the other

. ‘ ‘
" test. When there is. a substantial correlation, one assumes that,

tests are measuring essentially the same guality or characteris{gc. L

s

The data in Tables 11 and 12 present the correlations for

i

Grades 4, 6 and 8. "There is some variation %rom grade lexel to graae

.

level.: One can see that the two subtests of the Gates-MacGinitie correlate

very highly with each other in Grades 4 and 6, and are still cor'relating

’Q" ) ” N -‘i | 953
ERIC ¢ 4 : *"’.’\/
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substantially with ea h other in Grade 8. fn other words, the Vocabulary -
and Comprehens1on subtests are essentially measuring very similar per- ' '_-<
formances. One a dvsees an equally high correlation between the . h

ading subtests of the‘Canadian Tests of Basic Ski#ils,
. ~ . \

who score hibh on one of these subtests can _generally
L . -

Vocabulary an

so that student

be predicted o score"high on the other one of the subtests.
lf/comparlnq the two tests, the Vocabulary sqbtests of the

Gates-MacGinitie and the Canadian Tests of Basic skills correlate highly

-

« with the Grade 4 levefpbeing the one level at which they correlate least.

L ]
So too the Comprehension and Reading sugtests also have high correlations.

On these grounds, one could say that gne test would be very slmilar to ,
. )

the other test in terms of—arranging the students; that is te say, students

. 2
* o

who did we on the%fanadlan Tests of Bas1c Skills for the most part will

do well on the Gates-MacGinitie Test, and those who ‘did well on the Vocabhlary o C? <,

subtest will do well on the other subtes®’, and vice ve:ZEz?<__,5

In.examining,the means and standard deéiations (see Table 13),
- ‘~:\." - “ ’”
S .
one can note, however, that there is a difference between the two tests
_ . . . ‘ i & '
in the_ students' levels of performanCe. The Gates-MacGinitie was

s administered either very late in‘the month of September or dur&mg the . -

3

month of Octobér, and the Canadian Tests of Basic Skills was administered

in Marchk 1972, at'Aeast five months later. One will note, however, that
the Canadian Tests of Basic Skills score§‘are little, if any, higher, .and

, usually lower, than the Gates-MacGinitie Test scores. Becausevo;\khe
. .

;P%%eSt, and because of the fact that it was ‘standardized

with a different population, students achieve lower scores on the Canadian.

content of

.

Tests of Basgic skills than,they do on the Gates-MacGinitie Test. Fuxthers L

more, in Grade 84and_in Grade 6, thé standard deviation i$ much smaller ° -

-~ - : . , ’
for the Canadian Tests of Basic Skills, indicating that it is not sprbad-

.

0
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ing the sttdents oyt over as wide a range as' the Gates-MdcGinitie Test

’

is. In Grade 4, t]-'ariation is somswhat morelsi.jilar, although once

again the Canadian Tests of Basic Skills shows les
[ h

variability&\among ¢

.
-

the students..

v

e Putting these pJ.eces of evidence together we can say that the
gy #

Canadian Tests of Basic Skil‘ls is a more d:.ff:.cult test /Ecr the étudents.

If it were'to be used, especially in t,}e\fell
. ) ;
El.evel for the preceding grade be used in o r to prow‘j’e students with,

is suggested that the

a less frustrating experience. #eople wh:é.re accustomed to using American

norms will probably be somewhat distressed to see the ap'pareht decrease”

-

in the performance of their students if they changed.to the Canadian

Tests of ‘Basic Skills which is ';tandardi.zed on the Canadian pgop¥ation.
It is anticipated that students will ggore on the average anywhere from.

four to six months lower on the Canadian Tests of Basic Skills than on

the Gates—MacGiniti’e. The data in Tabé.e 13 demonstrate thJ.s. One must
/ -
remember once agaJ.n t@t actually thes/e two tests were }adnunlstered fJ.ve

5 . . .

months apart so th at one should really subtract that’ nﬁ'?\months from
_the Canad:.an Tests of Basic Sk:.lls’ results to get a fair comparlsow\&

The Canadian Tests of Bas:.c’°k1115, being a multi-level

. . Y

test, is eas:.ly adaptable in terms Qf the test booklet fo&u/s_e at one

< -

grade higher ox lower, depending on the capabilities of the stude t .

The reader should not consider the average scores reporte

the substudy to be representative. of the particular grade levels.

A

Nbt all schools volu_nteered tpaparticipate in this study, and in some

schools which did participate ohly one or $wo classes were selected for

ar retesting. Tﬁese were classes' about which teachers wished additional

/
inforglation; they were not representative- of the school and certa.inly

cannot be considered, representative of the City

- : T . ~—

.-::, | .27 ’\

<
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TABLE 11

COMPELATIONS BETWEEN GATES-MACGINITIE READING
TESTS AND CANADIAN TESTS QF BASTIC SKILLS

Gates-MacGinitie C. T. B. S,
Reading Subtests

Vocabulary Reading

Grade 8 (N = 821)
Vocabulary ' .16 .68

Comprehension .72 .12 .

Grade 6 (N = 988)
Vocabulary ‘ ‘ .81y - .15

. ——

Comprehension , .18 é’ .16
Grade 4 (N = 926) - - \/
Vocabulary , .67 .63

Comprehension Wb -.T5

-
TABLE 12

INTERCORRELATIONS BETWEEN TWO GATES-MACGINITIE SUBTESTS
AND TWO CARADIAN TESTS OF BASIC SKILLS SUBTESTS

7 . ' -
2

’Gates-MacGinitie M c 13 ’
Vocabulary and Comprehension , Vocabulary and Reading T
¥V 4

Grade (N)

] P -

8 (821) .69 O .80
6 (988) / .81 : -t .82
L (926) .81 .80




-2 - .
. TABLE 13 )
¢ H
COMPARISON OF GATES-MACGINITIE READING TESTS
AND CANADIAN TESTS OF BASIC SKILLS 4
Vocabulary Comprehengion and Reading
Gates-MacGinitie C. T. B. S. Gates-MacGinitie C. T. B. S.
) ‘\-.1 ‘ /
Srade 8 Average 7.20 ( 7.16 6.95 7.30 .
s.d. 2.36 1.7 2.57 1,51 -
(7= 8212 oo [// )
: N
' /
Srade £ Average 6,44 6.&3 6.48 5.88
s.d. 2.1k 1.52 2.58 1.23
(¥ = 988Xﬂ
1 A
Srade b Average ' 3.8k 3.82 ® .3.80 : 3.97
s.d. 1.46 . ' 1.36 T 1.56 1.19

(N = 926)

( NOTE: Gxes-MacGinitie Reading Tests administeked in Fall 1971 )
Cehadian Tests of Basic Skills administered in March 1972 ~

14
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. * ' THE FoneTION QP READING _ i
QG : .

v

In order to know how well students in Toronto schools read

y -

Reading Habits '1

! more than reading test scores ate required. It is also necessary to

5 know how much students read, what types of reading they do, and whether S

k]

. ’r not reading is used as a tool to get other things done.

S »

\\/‘ Accordingly, a questionnaire was designed to provide this
information and supplement the data from*he reading tests. The question-
naire was also used as an opportunity to find out about the reading

1 \ »

environment of the home.

This questionnaire is not a tést in the usual sgnse of the
word. There are no norms or standards to which the data can be ébmpared. .
The data are only descriptgive; théy will tell, for example, how many

students engage in a variety of reading activities, but the&ngill not

. tell whether these studen;s are more o;\lqss active readers than students

[y

i
i
1
1
|
|
1
|
|
|
;
z
1
|
i
1
J
|
1
|
1
' from other school systems. The other information will also be descriptive. ) j
U R L}
. This part cEkthe study was carried out at only one grade lelel. ;
¥
Grade 6 was chosen because the students have achieved a lewvel of reading . %
¢ % :
. . !
skill at which they could reasonably be eﬁPected to use reading in their i
everyday lives. Of the sixth grade classes from whom reading scores had
1
been collected, 20 per cent were randomly selected for inclusion in the ]
|
i
:
|
|
]
]

sample. A total of 27 classes were selected, and 760 questionnaires

were completed. This represents about 1l per cent of the sixth éraders

0

! in Toronto schools. Q . ") _ . o .. .
{ - YL - ’

Eight "yes" and "no" questions were asked about the student's .
. : ) ' t g 5 (\/
own reading habits. Table 14 lists the questions and‘ngicates the per- -

== s | -
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centage of students who answered "yes", indicating that they did engage

in the mentioned activity.

TABLE 1k

PERCENTAGE OF SIXTH GRADE STUDENTS
ENGAGING IN VARIOUS READING ACTIVITIES

LY

Question ’ © "Yes"
ok —
1. Did you read any comic books in the pas} week? 45%

2. Did you read eny stories or books on your own in the past week? 84%

3. Did you read any magaziﬁgs on your own in the past week? " 57%
4. Did you read the newspaper anytime in the past week? ’ 9%
5. Do you gver read books for fun? . 87%

6. Do %j:/iger read instructions to find out how to make something? 94%
A
7. %o yo ever read a set of rules to find out how to play a game? 92%

8. Do you ever read books to a younger child? . 2%

. The results indicaLe that sixth grade
T~ A

enjoy reading, and can'read to get thithgs done. 8

read quite a bit,

er cent of the

‘students said that they read books for fun, and 84 per c said they

héd done some reading in books on their own in tﬂe past Fee 79 per
cent had readuthe newspaper dur%ng the past week, 57 per cent had read
magazines, and 45 per cent had read comic books. 94 per cent of the
students read and follow instructions,'and'72'per cent report that .
ﬁhé&‘ﬁbﬁeGIméé'feéé QS §§ﬁngér chiiéren, ——

- .

. 1

31 -
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" The parents' level of reading activity, at least as reported « -

» -
——

-
by the students, is lower than the level of activity reported for the

students themselves; however, it seems that parents too are active

>

readers (see Tabie 15) ; 69 per cent of the parents read books for'
fun as opposed to 87 per cent of“%&% children.’ There‘is somewhat
more magg;ine and newspaper reading than book reading among parents,
71 per cent and 96 pex cent, while the reverse is true for the child~
rén, who/reported mor; reading of books than magazines or newspapers.

B \ ‘ . ' 4
TABLE 15
'\‘ . 1
PERCENTAGE OF SIXTH GRADE STUDENTS REPORTING
:;ERT THEIR PARENTS ENGAGE IN VARIOUS READING ACTIVITIES

i

] ‘
Question "Yes"
9. Does your mother or father ever read books for fun? : 69%
10." Does your mother or father ever read magazines for fun? 71%
11, Does your mother or father like to read the newspaper? . 96%
12, Does your mother or father ever read with you? Lo%
13. Did your parents every give you a book for a present? T2%
14. Does your mother or father ever use a shopping list when .
they go to the store? ‘ _ 58%
15. Does your father have to read for his work? 58% - .
16. Does yQur father ever read instructions to find out how to
make something or put something together? 80%
' L
17. Does your mother ever use a recipe book when she cooks? © 66%
\ . Ld ‘. : . =2 N
. |
- ‘o
: / [ 4 - ry n'
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ctional use of reading is also lower for the parents
than for the c¢Yildren. Omly 58 per cent of the parents use shopping\\\\

- lists; only 5§ per-€ent of the fathers read in relation to theirAjob,
and only 66 ppr cent of the‘%others cook from written recipes. However,

h

fathers oftep do read instructions in order to make something zf’put
sométhing tdgether, 80 per cent.

These figures.on the functional-use of reading aﬁg meaningful

>

P .

regardless of whether or not they are accurate. They indicate that

children view'reading as more of a child activity than an adult activity.‘\
Vd

Each child has to read in school, but not every adult uses reading in

. impdrtant ways. It would seem jfportant, if children are to become

- able and active readers, they view reading as having functional

Many pdren;s further encourage the reading of ®heir children

by giving books as presents, 72 per cent; about half of the parents
* ' s

value beyond phe classroom. That this is true, will Se seen later.
sometimes read with their children) -~
7 . K The absolute valuwe of these figures is not tod4meaningful. 1
' ‘Students were not asked how often they or their parents engagéd in varioug
reading actigﬁfies, but s%mply wheth?r or not the;‘ever Qid. Also, there
. is a strong bias in the questionnaire to answer "%ps." "Yes" is obviously

an angber that is socially desirable. There was great, vayriety in the per-

centage of "Yes" answers, rénging from 49 per cent to 96 per cent, indicating

that the children did not automatically answer "Yes" to every questioﬂ.'
~ onethelsss, there was probably some undonscious bias in the questionnaire

- due to the phrasing of the questions. -

EER 0 : .
~ Because of these ﬁ}oblems, the greatest value in the data lies

v
.

B o . . Vg )
in comparing answers, to various questions rather than in looking at the -
[ 4
level of "ges" responses to'indiviQual questions. . o ]




y It is interesting tq note that children read/more for profit

than for fun, while the reverse ﬂé true for parents. /Children read
l j ’

‘ - -
more books than magazines and nj*spapers, while again the reverse is
- “ 4 -

true for parents.

Reading Ability and Reading Activity

<

Most of the sixth gléders who answered the questionnaire had
o4
also taken the Gates-MacGinitée Reading Test. Information on the
occupation of their pérents was also available from data collected in
previous years. Together with data from the questionnaire, it was

possible to explore the relationships among reading ability, reading

-

—

_ ~¥saders (See Figure l). However, the relationships were small. .

ac€1v1ty, and home background.

Each chidd received a score which was the number of reading

»

activities in which he said he participated.' The maximum poifible

score .was 8; the average score was 6+ Each child also received a

score which was the number of reading activities in which he said his
L

i . . ' <

parents engaged. The maximum possible score here was 9, and the average
¥4 " ! (

score was 6. ’

.
PRI .

e

' It was dlébovered that chfldren who read.more were fiore able

€.

-

It was also dlscovered that parents who read more‘had child-

ren who read more; parents _who read more also had chlldren who were
mq‘iwable readers, Considerrhg occupational status as a measure of
P :

achievement in our society, it was discovered that the achievement. of

v

the parentl) influenced the children. Parents with higher status |, \
occupations had children with greater readlng ability, although their

children did not necessarily read more.

\“v ‘ . 34 . - . - \
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I
. Theré are thus two groups of children who read well: those
R v !. . T -
whose parents have higher status jobs, and those whose parents read a
"lot. But it,ﬁs only children whose parents are active readers who
® i % /
read a lot.tHemselve > oo ' .

i “ -

Cﬁildrenfw o read a lot are likely to be bette; readers
. 7 g - .

(r =.18 for Vocabulary) 'ﬁowever, using the technique of partial
. correlatlons, it appearf that this relatlonshlp only holds if the parents

are active readers. If the, influence of parental act1v1ty 1s statistically

.

removed, there is no remaining relationship between a child's reading

) . ’ .

activity;and his reading ability (partial r = .04).

.

The same is not true for the achievement of the parents. If

!

H

the effect of occupational status is statistically removed, a significant

relationship between a child“s reading ability and his reading activity

- . - /

still remains (r = .16).-. 2

Thus, we are faced with the importknce of the parents' behaviour

N ,
in molding the child, both,in determining how well he will do things and,

S~

how much he will do them, ., One-is a qﬁbstlon of skill and tbe other a

-
question of values. <

v ) What is m1551ng from the plcture is data on how much,the school

can do apart from the parents. To What extent can the schégl make good >

1, -
! "- . . S .

; f.readerS‘out of all children whose parents arg not hlgh ach:n.evers’> To

. ' what extent can the schooI make actlve readers out of all chlldren whose
s "0. '

'parents are not active readers?

' v

Data from other studies indicate that the home i's more important

., ’ N \ - * ;‘ \ . ’ Q
- — than the school gColeman, 1966; Reich, 1972). The educational szgtem is

, becoming increaa%ng}y awatre of the nee{ to engage parental support for

5 , ,:_ -

the schoal programme.

The use of school community interaoﬁlon, as' provided )

s

T S I T T T . Iy

v

-
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Parental ‘ r = .39 T Parent's
Reading -~ Occupation y
Activity : .
; - TN e s T
P - . 1 )
e =]k .r = .35 for yocabulary
) . Ol r = .33 for comprehension
.- . ) ' . .
Child's - r= .18\1‘6;' vocabulary Child's
Reading. - 7 . - — Reading
Activity r = .20 for comprehension . ‘ Ability
4 c ~ . >~ ' = . . > / ‘_SJJ
'a .r v : . y ' ot . . < // .
Fig. "1, Thé rélationship between children's redding and their home
envirormetnt (¥ = 588). A line between two vatiables indicates that there P
. is & ro".‘:i:nshipzbetween those variables significant at the .05 level or ° e
,“'\_.P.j;’ycnd.' An arrowhead on a line indicates;tﬁg presumed direction of L
“Sosaugation, > - : . // ¢ N
N ,' © o - ¢ P
’ R / - ¥ /
- . ~ /, . . /’/ .
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‘prefer. The sfudemts answering the questionnaire were given a list of
" nineteen themes and asked how well they liked each one. Table 16 lists
t@e tl1smés, and groups them according to how many children said that '

~ they l;ked them. .

. ’ Mystery, adventure, and horror head the listi, Detective

/ "stories and science fiction are‘also popular. The rest| of the topics : ’
/// —
, are liked by only about one-half or less than one-half o{ the children,
e ‘ ’
//' ’ The number of themes that each child said he Iiked was cqegted. .,:»

A

Once again the influence of the home is sean.-‘ehil' hif bm:families
/ P S

/ ) e = 4
/-,with highér‘occupational status liked fewer of the themes |that were

PR T
- / 3 -

named (r = -.19). Children of greater reading ability alsp liked fewer

d ., of the themes (r = -.12). The significance of this findin% is aot clear.»
Bﬁt it.may be that these children have progressed beyond tﬁg mbnoﬁhematic
books implied by fhe form of the questionnaire to more mature, complex
. ..
materials. In another study, it was found that better reade among
tenth grade students and students from higher status families:preferred

more complex fiction (Reich, 1972). -

<

y
i - 34 - °
Type of Preferred Reading i
/ - . .
L We were also interested in the type of reading that students
i
!
|
j
i
j
%
!
|
i
i
1
i
1
|
|
1
i
|
}
i
|
4




- 38 -

TABLE 16

LIKED AND DISLIKED THEMES OF SIXTH GRADE CHILDREN

Percentage of

Topic Group Topic Childrén Liking
‘That Topic
3 ¢
Themes 1liked by | Mystery - : . 89
-T5% or more of ¢ Advernture ¢ : 85 N
the children \ Horror 83 -
[
Themes 1liked by Detective ' T3, .. e -
50 - T4% of the Science Fiction L Y Y
children |\Science, Nature, Health 59
e Sports ) ” 57 .
, amous People : 56
. eople and Events of the Past 56
// Lpve ‘ 53
: "How To" Books 52 “
‘ Girls . 51 _
Themes liked by Poetry * . o 148
. less than half of =~ Far Away Places . b5
the children Myths and Legends LYy
Boys o ; 43
Fairy Tales \\\\ 43
. Cowboys ‘ ’ 35
Cars \ . 33
kP
. . y!
B . ) v - ‘;f}?r“
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WRITING ABILITY . Jem

-

Another area of language/use is writing. The proposal

» “
¢

incliuded a study of writing abilaty, althOugh agaln such a study would

. - be_merely descrlptlve and wou(ﬁ provide no basis of comparison with

- -

other students or other school systems However, it was considered ~ —

L — -

useful to have some. indication of’the students work since writing is
& . .

such an important part of the language programme. '
Eighth grade was chosen 3§ a level at which students should

v R
be able to prodMce fairly mature written text. A randomfsample of 10
<

- per cent was drawn from class lists. For each student indicated, teachers

were asked to "choose two compositions which you believe accurately represent

L]
his writing ability. Do not choose a student's best work, nor his worst,
. 3

.
[

but fhat which is most representative." It was felt that "representdtive"

-
¢ -
[ . -

was a more objectiwve criterion than "best." . . .

In any study of writing ability, an important -issue is whether

- .
or not the essays should be produced in a standardized test setting. 1In L

-

s?eﬁ a setting, time, topic, aﬁ? conditions are controlled. This is °

perhaps the choice when the intent is to compare one group with anqther.

- . Lot
PN

However, this tec@nique does not indicate how well students can do in .
more natural relaxed settings, and introduces bias from fatigue,'ilIhess, -

boredom, and test pressure. An even more serious problem is topic
. 4 : ;

>

,

restriction. Some people do well on one topic, others on another. Some ¢

. ~

e xcel on description, others on narrative. t was decided not to hamper

the student's performance by lmp051ng any artificial conditions. Teachers -~
- - /

were told that we "do not want compoSLtlons that have been produced
Al

especially for this study. Comp051tlon%,should be chosen from among the

L4 -~

Y 5 .
" a4 ! © .
normal class assiénments_the student h&g:csmpletedw" . t - i
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v

. - . . ¢ . ' , /‘ s .
Vi Lo The pride paid for naturalness is Tgnorance of the circumstances ’
. . ! h e

-und‘ea which the /compositions were produced. Undoubtedly some compositions

k J \ X
: were. written in a few minutes, and some were laboured over for many hours._
- Y s
v (
Somé&™ are-first drafts while others have gone thrgugh many revisions, :

v e . . .

. . o o . el
Sim?udents will have written few coWurlng the year, others , ” i
) . PR N . 1‘
S e S » . . . — i
) - W have written many. g o |
— . .\"C ! B i
‘But, ina sense, we are not concerned in th:.s study with fallure - -- 4
- R . A
4 Lo
_ to achieve that kind of .standardization. What tHe study is designed to i,
‘y © “ - . ) . ¢ \

assess is the quality of yriting produced in Toronto. classrooms under ‘\\
, ) |
the wide ‘rang-ing gitiations and instructional programmes that exist. [ T— |
<3 — R 4

— There were a total of 752 students in the sample. Two ‘kritimg

£y

samples were returned for 618 or 82 per cent of these. Eleven more wer® »
- . t ’ i . :

ligted as transfez;ees. Of the rexnainder, 67 students Bnly had one

ﬁ . composition sent in and there was no infdérmation on 56 others. This is @

a kpss of 16 per cent. To what extent thif‘z_'epresents transfer of students,

! loss of student compositions ,/or failure of the cuf'z'iculum to rec_:_ui/ . " o
\ ' + ~ compositions of students is unknown. ) R , ) )

", \ ‘ ) - Aiclueﬁis provided b? looking at the- date the conposition's : '
R - ' were writt‘en, . Most wete u,ndated, and no supplementary information had\ .

;. v : : ~ . .

' ‘ been requested in order to minimize the work load imposed on the teachers. . -

1 h . ¢ ©

However, it turned eut’ that l76 compositions were dated. ‘of these, a].tgost

~ - \

halﬁ were dated after the request for compositions had been sent out. 3

3
-

'I‘h:.s may only mean that lat’er compos:.t:.ons were easier-to collect, but

N
[ .
~
. ”) ~

1t may’ also 1nd1cate that compos:.tions were prpduced specifically for
4 ! . e . g » : .

our_study;. S ) .
JUCI ~ *

) ,Of the 618 students for whom two samples were returned, 35 were

R o . . ' ..n' t -

. ) eliminated because the samples were poetry and it was felt that it would .

: 'E[{I(j \ T " 4{) -, F ; ) :‘: '; .; gi”:

,




be difficult to handle such .a different form of writing in this study.

Provision would have been or- the poetry samples if there had been

A 4

. ¢ A-/ . . .
more of them. Arn additional 57 students were eliminated because ‘they
3 : ’

had not 'been in the school.system i y of 1970 when‘the Every Student
‘ c * “
Suryey data were collected or Had not taken the Gates-MacGinitié Reading

Test in the fa;ll of 1971. ) The .Every Student Survey data contain informa-

* .

tion on‘'the socia.l and ethnic background of students, information whit -

f
' N A N

~ > !

I VT, TR Y S T I T T U L AU NS UEY A f S -Thiort

was to be related to writing ability along with™ reading scores. This

t 526 students’in the sample.
$ .

Since each student was represented by two pieces of writing,

3 . ~ . -

there were 1, 052 compositions to be marked. There are bas:.cally two
approaches to composition marking. One, called the Analytic, 1nvo1ves ]
grading a composition on a series of separate criteria, such as grammar,

clar}ty of ideas, organization\,' originality, etc., and then combining these

\Jcores ‘into one finai ‘gr‘ade. Usual'iy extens:.ve training of markers is. .

required in order to clarify the criterié\and insure agreemént and uniform

s '
-

judgement.
The second approach is called the method of General Impression.

_ In this pethod, written' instructions to ma are very brief and there

)
one mark which represents their impress:.on of its overall worth I
7 ¢ -

In multiple impression marking, several examiners rate each

ompos1tion, and 1ts‘ score is the total of the separate marks it received.

J. N. Britton and his associates showed that using this method, there /

is a great deal of agreement -in the composite score that two teams’ ’of '

t markers will assign to -a.composition {(r = .77), greater agreement than

N

" “can be achieved.y:ith Analytic Marking*(r = .52). Also, the,,tompog_.:gte h
. i ) . - . .7

o,

;
1
i
|
1
|
i
i
|
i
3
|
]
3
is little or no consultation, Markers quickly réad a script .and assign . }
i

. x v .
, .
B L] h
.m0 L el .- _— - -‘4.1, e e o ee e e m e o :’,_ o L
. . - ‘\" ‘ T o T
. . , A E




score on two compositions is in‘cloeeiaggcemsﬁf with a’ ‘more broadly
based assagsment of writing ability usino ten conpositions of a studsnt
(r = .67). Rapid impression_marking has the additional advantage of
being much faster than Analytic Marking. More information on this

technique .can be found in Multiple Marking of English Compositions,

Examinations Bulletm No. 12 by J. N. Britton, N. C.,Martin, and H. Rosen;

London: Her Majesty's Stationery Office, 1966.- . e

!

. For this study the marking was done by three sescondary school

“

teachers. Secondary school teachers were chosen instead ofrgrimary school

teachers merely because it was more convenient; specialization.at the¥second-

" ary level'made it eﬁsy to identify teachers who had a great deal of experience

with composition marking. The three women Qere not currently employed as
teachers and were thus available for the study. 2all three had been recommended

<

for thoir excollcnce by for-er principals.

by eghool. All identifying marks were removed except for student
identification number and school number. The compositions‘were separated
into twelve piFes.-=Mg;kers worked with one pile at a time, and the piles
were rotated so that each marke; eventually worked on every pile,

Markers were-instructgi to rate each cpmposition on a scale
of 1 to 10, They were asked to informally weight orthography abou@ 20 per
cent; 80 pkr cent of the mark was to be determined by content. However,
it must be empnesized ésat this weighting was only an informal-One for
the markers to keep in mind as they worked.

The markers took the first pile home and marked it. Several

da&s:later they returned and discussed their work. The scores they

-had’ assigned were-checked to insure that they were properly distributed

over the scale, with all scores from I to 10 being used and the average

; ' 7y

‘} - score~£allingvbetween 5-and 6. T %

"luf‘l';_ . .. =i, 42 - ‘ ‘-

The two co-pocitions by a student were separated and sc led T
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3 -

The markers were remarkébly able in maintaining a gooﬁ distribu~"’

v

tion without explicitly attending to it. The average of .all the scores

that were assigned wa5\5<§;\\ - :

- . It was imporgnht‘to\}neg how well the three markers agreed

'\

i

among themselves on each composition. A measure of this agreement, based
on all compositions, was T85; this is quite highz.
A procedpre was also included to calculate how consistent each

individual marker was. At the end of the study, each marker re-did the

-

-~

This is a very stringent test of consistency since it compares the first

+

set of mirks when the markers were new to the task, with the last set of
. marks when they were most experienced. The three markers produced !
<
correlation coefficients of .74, .77, and .76. This is quite high.

This procedure pioduced six marks for each student ,in the sample.
14

Each student's overall score is the average of these six marks. The

- .

overall average for all students was 5.6. .?his means that a composition

. scored as "5" or "6" represents the average level of writing ability.

How well does the aé;raqo eighth grade student in Toronto
) ' " write? Although the markers responded in terms of géneral impression,
by the end of the study they had developed a rather clear idea 6 what
compositions marked at different levels looked like. The éverage eighth
. ' grade composition is a narrativg which succeeds in tefling a coherent

story in a straightforward, matter-of-fact manner. The writers show that

they have.generally mastered the English languége and can communicate N

. simple ideas.

2 The method used to compute inter-rater r‘liability is based on the anal}iis
of variance, and is described in Statistical Principles in Experimental -
Design by B. J. Winer; Toronto: McGraw-Hill, 1962. Nevertheless, the

. first marking was discarded in favour of the final marRing;
. A\ R . . N

43 .

first pile she had marked and a measure of agreement was calculated. ‘ig



~w'ritei:s were able to m'ai).!;ai-waieme for one paragrai:h; howevert,

. .
- kg

Vocabulary is adequate, although limited. - Simple declarative -

‘'sentences predominate, and thé story line marches gn, ‘one event following
‘the other in straightforward succession. There may be a few noteworthy
,fea§ures, suc£ as an attempt at di;loéqe, a few especially well chosen
;ords, sore uniqueness of»contéht or organization.

Many stories impéessed our markers as being heavily influencg¢d
by T.V. fare. Physical daéger and adventure was a common theme, and

the writer was always the hero. Stories were usually short and the

longer Stories they oft/en had difficulty ma:.nta:n.ru.ng a theme.
In terms’ o;élmechanlcs, the most frequent errors were
'splice and the run-on sentence. However, ing general, orthography was
good. Paragrapliing was good, alt';ho\ugb, there was some tendency to over-
_paragraph.
The tygical eighth grader, then, is a rather ordinary writer
of English prgse. This’is n;>t; to demean his accomplishment.' He h;s
masteréd fhe langfxage and can ,communicate sin(1p1e ide/as. It i_s guestionable
whether mich more is generally required of adults in ouf societw, The .

A

éeacher who expects expository pieces, abstract discussions, or complex

~
.

f)lots is likely to be making an unreasonable demand, taxing the stndents
beyond their ability.j - ) o
Sixty-nine per cent of the students in the sample wrote¢ at this

level or above, les off compositions scored as "S5" or "6", [as well as

examples of compogitions scored at_the other levels, appeai' in the Appendi}/

about them. . : /
> Proc ¥ g to the ‘lower marks, the compositions generally degenerate
/their prese tation of a ooherent story l:me. Compos:.tions scored N

44
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sentence$. Compositions sco¥ed as "3" begin to be difficult to follow.

The organization is haphazazd,'with ideas presented, then dropped, only to

.
.
.

appear again later. Ideas are not presented in any connected fashion, although

13

the writer does stay on one topic. 30 per cent of the students had scores in

this category. Only 1 per cent scored below this point at level "1" and "2".

Such compositions are marked by a great deal in incoherence, almost to the

- 42 - o
) as "4" manage to tell a story, but the orqaniggtion is poor with many run-on
!
[
point of being completeiy incomprehensible. J
1

Proceeding upwards from the average student, compositions are marked

by gradually increasing individuality, uniqueness, and personal involvement,
~ ) .

in addition to the general mastery of English shown in the average composition.
Com?;sitions marked "7" and "8" have a unique or interesting story to tell
which is told using a variety of syntactic structures and vocabulary. Only
\12 per cent of the students fell into this group. Only 1l per cent fell

into the higﬁest group of‘compositiongnécored at "9" or "10". Compositions
s at .this level were markedly morelggiginal, mature, and personal.

s

Table 17 gives a brief description of the categories and the

per-

centage of students falling in each. Notice that more students fall below
average than above average. Very few eighth graders were able to proceed

beyond the straightforward tellihg of -a commonplace story.

'y
(

’Relationship of Writing Ability to Reading and Home Background

- ~

composition scores. The correlations between a student's overall composition .

score and the vocabulary section of the Gates-MacGinitie and the compfehension

%section of that same test were both .46. This is a modest relationship. Read-

Vd .

;ing and writing aré «o some extent separate abilities, and one should not

i

|

|

!

1

|

i

i

3

1

There was a definite relationship}between reading ability and ) }
§

:

1

" hastily generalize from one to the other. . i
k

|

(&)

. .
. . 4 -
K he . .
R D) . N
&) N1 "
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e . . b
//‘ . P TABLE 17
s ‘ " COMPOSITION CATEGORIES .
Categories . o Description Per Cent of Students
i o . .
an incoherent or barely s
coherent narrative = ’95 .
. a complete story but poorly . ) .
. ' .organized with faulty >

orfhography

a coherent gtory, clearly
© orgenized but with limited
vocgbulery and unveried:

. o ' s

56.08

12,16

9 to 10 a coherent story, highly
originel dnd mature,
demonstrating personal
involvement of the writer in
the topic ' .95

o

~{s

5.

.The relationship to socio-economic background is less than

one might exﬁect;'the correlation coefficient of .22 is,much lower ' )

than the correlation between socio-economic bsckground and reading scores
) X s s - :‘ - .
- explored on page 19. : ' - .

One might speculate why this ds so. Socio-economlc background

‘-

has been .shown again and again to be related to intelligence and school
4 . - "

success, the ability to learn and understand ideas that are part of the

/

-

culture. Good writing, however, at. leaSt ~;\S oonsidered in this study,

. - o < .- k -
requires e ability to create something new, fo be 'original. Good

-

compositions also were characterized by the expression of personal;feele

ing, and certaiﬁly that is not the, provgnce of any one group. Although - .

it seems clear that certain groups of peéple are more- adept at dealing

-




.
"
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with Canadian culture, it is indefensible to argue that the humanity

and'aepth of feeling of any one group is superior<to another's.

. r:~ - ~ . . .
. ) . Ethnic background of the students made no difference at%ll L.
.o . bo their scores: .The dis\tr)bution'of scores, as shown for the entire

sample in Table 17, was broken df:gwn into four gfoups ~-- English speaking

Canadian-born students, non-English speaking Canadian-born students,

English speaking immigrants, and non-English speaking immigrants. There

- d

were no differences among the four groups. (




- 45 -

During the school year 1971-72; an extensive. study of language

skills was conducted across the City at the request of the Toronto Board's

1

Fundamental Skills Committee. Scores on the Gates~MacGinitie Reading Tes't

e

were analyzed for Grades 4, 6, 8 and 9. Studenfé essentially scored at
grade level with reference to'the American nomms of this.test.
The vocabulary and reading subsections of the ‘Canadian Tests..

of Basic Skills were also adminis:’tered to groups of students in Grades 4,

~l . .
6 and 8 in order to compare the two tests and the’ Bmerican and Canadian

noms¥MaThe relative performance of students on this test was sifilar

to performance on the Gates-MacGinitie; however, the scores were ‘'several
K} .

months lower, and give evidence that the, ‘students found it a more difficult

»
&

test. 1If the Canadian Tests of Basic Skills is administered in the first .

half of the school year, it ‘would be wise to use a lower level of the test.

Teachers should be prepared for results several months Zower than those

they are accustomed to with the Gates-MacGinitie.

Reading a¢4j‘.vities were the subject'of a separate questionnaire
- .
administered to a sample of sixth graders. In general, the sixth graders

report tha‘f. they engage in many reading activities, as do their pérents.
However, the children and their parents read somewhat different types o&
things.. Students read more books in their leisure time, while their

parents more frequently read newspapers and magazines. The favourite

el A

themes of the children are mystery, adventure, and horror. The children

see themselves as using reading in other activities more often than
. : ("

.

their parents use it.

<
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\ " Examples of Compositions Graded 1 or 2

Bansle.l

TR d,‘ /&/ ﬁZZm ﬁuﬁ
Q 2 gLeme
Z/f p et wul/ a/a ﬁz;: haic had |

O g&/tdnz, CIL /z(,a .é ol l/co .,e}da t.cézc,

Ly Ly /(ca'/amj ,a.‘é LT . | 1
bt A Noner<crzg T véee

Gt ot o Rl szg}mﬁm ;

. e < LT L(_ [50) - i

g\b "%,Df"i SRR/ S o

i

|

Z%Wzé he b Med E{'/w au /)’Lb’t uel.7
w{a,uv /gu:li»a'/a, ‘““' W

!

' A A Example 2

Chiracty” T4k -

7%6?4/ Iy, /wa/x of oo A (7/44.11‘ eans «d.&l«/wlr
Al &[Awu, .(/z«., ’ ﬂ'uﬂuof <A -V j/ fﬂvo’ﬁam
Ehat wx Jﬂuzz A S Mpmm,w dé/%u(.

we e RAL zovn.

. /:«.«:»(AL,IU %,jw/wz/ |
g : 22 ,a,&/,w . @a -ﬂbmué-m,«» dz.,é Aer
' eorr. G- 1 s -d/»c& L2yt wrpeirale 4/1,(/
/élz// % ﬁ:f%«é/.}/ay ,/{1077/'/ O Za—ﬁ/;%ﬁm&

she it Bue hderitins an ' ador i foot




PR BEST COPY AVALABLE

SExample/s of Compébsitions Glradéd 3or4

Example 1

7

= Cp

&n/‘f[{ ,1-/];14 / I';
-4,'7( Z//J ,'/[41,“_4 WAL 4 ,,@_% —

_‘4/{. fj’ﬂ/h &3 /Z‘L W A7 _/J,//L [Z/;/Lﬂ"

//f‘/‘{/{/f/l [4/’0‘ c 7/(1 {‘%MV/‘ an /l{f)l'[ 777
AL Z?Z/;L/ [{A/’/u% #ﬂﬂ__/ﬁlc_ ;JJJ )

iy Z;z VLIPS _'_d T /)m,c_ __,/z/*ﬁ"///i zﬂf{?’é
Y %/ml/m el

1

|

1

|

|

i

i 5 i
PR '/t& hele. ﬂzm/ﬂ/h % ﬁ/ z/u’f 7
Mf?" 4/*14%/ /;Zﬁ ”1/7/&// 1
JAhrE g0 Dra¥ Mu male 1
-

;

i

i

|

;

27 e /2 wf/,_ff_z:_’z‘__/ZM’/ NI 0 -
Pty KZ/ W20 R o TR Y v S
e /za, (LT / o /M/fﬂ Jm Ade
_44,//’ Yo el pw_o_z?/ e, = A e
e MOQ/L/&/ _.//4”‘0/('/(___.///7 f/ ﬂ'zé o r"f:f“ L4722
__4_Z7 L /2?% / //’ fL» /QJ /’)1, ,{t-f’;J |

/_’ 4 ! / 7 Jggz_q/_\_/;( /_ ( / Y2 i ﬁoaﬂ’ o i
N A ratrl /vzaé A
M?L,:/’T{ 4['( ////' [/72 é/ 47 20 - ) j
‘ * |

' & . o
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Examples of Compositions Graded 5 or 6 l

_ Eicﬂv'lel - l{Q ZZUT‘? ' 3
jj f%@m/a o .
was _HAr .
/?Zaf “’K? ‘ /U¢af/ aa% ,mjny
/\a/u adhecd’ e vczf J c’,@aﬁa/ /éa/#c/dtf
%UL _/220(/10 @ ?( -/ NBM LL)/{UL j

ccouved . _he lailiée a.. ua,/u{ «_/zwm
d@«r/t e vd»(J/u'LlL weaon e «g’
wh e _thad Jug//(i @ _mem. dldn
Lo alewt ‘ and _Anzid j@
e Aot T _fellin ﬁzd}/ﬂ&jcm<.,oaaa
-Jf/ic /Z‘uz‘ or I wouldnlt. ¢ _te 9,@(/1}) a/zéuuqu
2hat swnmen  _becawcs JUE _b< 20
oummer sahoed  _dhe M([g reant JZ‘/ZOa,c.f
j_/o/u?(cﬁa’ ¥ - o€ J&Zy/od(u? ./?,‘Acu‘ ./u//z’
9 At _Aen Tthad  Tthe Ttiotns  weDddl
,/zo 4/1, ,/A({/ w/u’/t \W j/(m cutd 4 &Cu[’((
- M(, % _Ren. _ LA /Lucl de bt o g
J addld Ay 9(/1[7(/7.%(2/ Bealne .,?/ _ohke “wanied
Lo oeensw 1[&.?7 AL vad e T Hunk 7 oldf
Qe /A@nu/ ald /O»ZZbd% J.ﬁé&/tca/ 7/’/w %&nu
nd | A S AL T wns idomen e
,o,cwgé 2 67460'/ T e ot J

v 7 XA Aot ond
? ?Q’ 9/%‘ an J’c&(@f e

‘ The
./f/u,‘z.c ,ZAZ é/w wcu awim, ok _leaul-

Ahatla cu/Lafﬁ, /Cf (73 Lo when

M. ferca Z&%‘ézﬂ[ . en Ahomre. Qftn

%}q Cond A ?;»w_ @ruuz V&Z/&‘ &re @/ e Lewns

L an Xe 8 a / @/ ‘i

B ’D)J‘Lm 'Y B gue A Ao’ chink
¢ wuw o heae Heliwe waa el
| m‘ AL dnt Mnew, cucn.f‘ ﬁémf
g e A n S fun

s w‘tw
-=ERIC :

i [Arutex: provided by ERic
\
»

Lhen Jearnwwved




. .,(,/ze,[z&:lm.g ﬁéif/j(/ ZA[/L j Aﬁ/tf Jﬁcm d //*Ca[
and  whin 9 et B e olest % Yy wee
mwox/ﬂg J call:i# Aum . AT e 5{( elhen

ajtomng ot S waw AL wpabrsem
I ude 61 b Jent 6 o whe s
%‘ff “ ﬁjﬁr Lt wne what Juas w(z
L. ] & LY, £
"l T 4 I Fadions ,o%i
«Zé&én 2l 5{’{1_ v/wo 7&7,«:/ Jumrz’o a/‘t{[
ot the 1 and acnk. Fe J&@éed
e //mz[ _tweed w e L /Lﬂ vy
y/u,cof i _Leow e _fed aw( //na,aﬁ
ﬁ Aelhcn voand  owl §/<,(w)/ O e

7R, wnt i 1974 e
ZZ@- a/L'ijw?L;n [j /m%d fz‘@ anM g /ciémw’
ja/,/l.a?[t/ AL {\%J/ Jc{‘ J /oal‘ /{&é{% anf( ‘
W@ Ac wwled . ST ‘
Example 2 . '
. -, \\ ‘
, | :
%ﬁéﬁﬁm ’}/

u’fé,waa «</d(f ;&Z(’ 4, the d ’of

: Gne~crn-ene A/zaw;own&/zé/am l%o .

wes - Aecided By x[o# Jﬂ,f%wé Lek -
.«CU'C‘-U/[C[. %&/ M/ L e _

- ;y

ey ot A

| ./Z'Z*’z(uu-c, mﬂw WM «at,éoa/ncw(
| r;}é the” avin . Al _n ¢ﬁ" ]
‘[le't ay The .,c'/zawg( _heard _the 5

|
1
|
:
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&»ﬁég‘i&% gc ot ,/‘zd £ /ZW/Z&C Ao~ meake A R
ﬂ,&/x M,on '«%La —rmoec .//{aaéfé |

@é,x ) _

——— - e e e e ettt e et s e e o —— e T 0 e

" Thin 7ips Afa/sza//c/ ///o% e

A /Z// 20 _ oa/bfc/z. f,/d‘*(&wz, Ay
,\”“ '/Jw/ Mé 5, zwzf‘( ma//c\/j{ ACoU 5/—24

%M LX . k \,7 | N O

The %WA W//MA (27 4t

/Z'vlgo/wwﬁ- /f/& ,zlc%g b 3?57%

d&k’ 2.l oéf/wba,/d(,z féz ./é//‘?Zé :
Aeft //5; 277 .wéaz//,fmmy/za .
uum, (172({ ﬁc/(/;’o’?‘ﬂ m/‘ﬂ(///zr)( /5/4, etd .
e waale L Lt J4 %/// At el
HE 2 e, ﬁo{é /m,améz 2y (/ék /a//zc/f/*é{(
AT a/@f(\f ps Mmf Mz//mww/

Wgy /wwl won +0-3q, R
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Exanplu of Compositions Graded 7 or 8

lel

;JZMMJOAM/
LT rtzaient)
%w oy, el T ﬂ?

JOWU Qo

b s é/afﬂc{/a// }0% J‘
-t%w”//zfamd/ﬂ T, _lolel f Godoast 7

ﬁc /é/mffcﬂc{/% ﬁ’/
C%Z:ﬁ ,,ézgg f {Z/z/ 6’2?(/{%/0.{2/ .
, /C(/(%é/ (,4_2’,(/ Lplg Aleeely plol/
‘ WWU///Z% ,Mmoﬂ /%f/a wc?%/
T _ Sl LAy 7
s o crrie, aies /éza// o cz,/
67” %r’/u /d//&é //ZL/// L &zua’/
, // 7 /Zo 0 ;c‘c{[?aip// /(o/u(/a/
Lial /K A Cf
C‘ /om&?’aZOc /a/%ZZZ?Z/ 52/& %%8/&///@(4/ s

b Lﬁég‘mi, /@770 7T _fea Aitbrecr //ca%/ g

7 ooy e&//’ GBEET el ot s e -

/OZC// o Qo 2ty aéft’w/&/?%wu ‘

sl ./ /Z‘ 7zl weel,

Ju@/// L,L__/ 437'55 @/ C’C’?//)L//JO(,Z Z7/L/
il QUeccddicnU, Quenrig i) ¢ Stypecanta
arnds Moﬂ% 7z_/ ,Mc 0y

| A?wza///ﬁmzﬁ 7«7 Z 54/

s yf‘// é// 0 .;
/éé%wzz/u%éc/(/i @o@é/ o, 5 T |
C%ﬁm oy ,éo/-zcd/u ,a,g%(/ 56 -




(741,41/%// —/ﬁt’, MW{}{M weon e Lo
%/waw« ‘/L u%%/é’/ /Z/Ue/zy Y oY J VMC@W@
| JJ/ a/é colscoml - meadtes 7(2«71»4/ A
/«ez/f cge \f’ V///z&va/n/{/ Ay / v speand), Ao
~ vfécifzj of/mé AAsed) Cmzaliie i o(}*cwjzéé/ el
J(%ww Ama( jJAJ/VUt/,Z . Loy 4

_,// £d), 2 .

p W 74&/./@%{/ L ik Aeansd.
704_&54@0/.\7} ;Z/ (e M/m%fffg _/z%e,)/’d/

&//L.,a,w , /,‘owf[z_ .40/-»0’ WJ Akt Jc’[mﬂ«t
v B Laits seatnd o Ao o raoi
R X ATV iy L/Z} Lo o 3 |
g f’ji*ﬁ 35 zzi? jﬁ vouy Ak
AL caaeld. o 2
hane atmte. .ﬁ ool gpaaen
f P//’z. arny J/Mm,(“ Ot —c—Zfb e-&/-&*

‘ W-—Z/:.yﬁ_zﬂ,é—(azw
f“.EC*" AR 1 R




a—_

L . - 58 - ' , , ) ’
« . ‘ Exanples of Loaitionl Gradcd 9 or 10 ‘

e " @«’- iy "':
Bxakple’ | aM@ T

. wWWWWMMMMMwMJL% l’
L ey O Rufe ,amyaﬂ?z&;w,wum WWJ—/M.L/@{(/

- Wﬂw

,zoWu QRO jjzb,aza?bm,vuuaaw/.au
7 ,a'o, my}wwb ,ug,aocw.aom mwaabéy Lnoiea, sl /me

a.wmj /m,az/wnotﬂz/b FoU da/n,cwy Ll W noltlun. R =
,a.,ctzz/ntl/u LU aomubs, ,Owb,«}mea;uz/vzmzw oLZLoam.d./r/,fw.L,wg

wmoymn@wmmmw %waﬁnb’ﬂ?wwﬁi,a

b wvaxn d/uaud;m wlthtfaw;yﬂmw# /wwa,,wn/a,
)ch&mf.l a,m/msznj,&amuggoou g_,wwa?/L cL

. IR/ #mwmwwwmmwmg)mm
| Saew - peanw- oloba Owtwwuy cb.}mmdz,t/uu ey au,ou.z.wgz M
; QLU Juww/ f.a-dL/[JJ.CL

et Q. Bom: thin ar,
s 2he gl oy TR £l0. Jho ppresast NRNL) Q0 LIRS ST

céuy,cabb dome Gl Lo lape b Ao Mﬂwmmg%ﬁbm
ﬂ%wt%ﬂwomwa dﬂumgp&zwbw,aWermm /
. ’)agow WMJWMMAMMW ;
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